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I believe that students learn best through constant engagement. My pedagogical
goals as an instructor are to help students master class material and develop analytical
methods and critical thinking skills in ways that foster student engagement and promote
intellectual curiosity. To implement my constant engagement philosophy, I carefully
structure each class to actively involve students in meeting the lecture objectives. This
structure includes facilitating a comfortable and inclusive learning environment, devel-
oping materials that are timely, and of interest to students, and integrating frequent
assessment opportunities to provide students with regular feedback. As a graduate stu-
dent at the University of Pittsburgh, I’ve taught both Introduction to Macroeconomics
and Introduction to Public Economics as an independent instructor. I also served as
a teaching assistant for Introduction to Microeconomics courses, which involved lead-
ing four weekly recitation sessions each semester. These experiences helped develop and
dynamically improved my teaching approach and philosophy.

My commitment to teaching and developing my pedagogical skillset is evident
from the results of my teaching evaluations. Both in my role as a teaching assistant,
and as a lead instructor, I have had both high and consistently improving evaluations.
As an instructor, my overall teaching effectiveness score increased from a 4.5/5 in my
first course, to a 4.8/5 in my second. Across the three semesters for which I served as a
teaching assistant, my overall teaching effectiveness scores were 4.5, 4.7, and 4.8, trending
upwards, based on a 5-point scale. My success in providing exceptional instruction is
further demonstrated by my receipt of the Department of Economics Graduate Student
Teaching Award.

In my experience, students are most engaged when their learning environment is
comfortable and inclusive. This is particularly important given that about 5% of un-
dergraduate students at the University of Pittsburgh are international students and an
additional 25% classify themselves as non-white. To develop the skills necessary to create
an environment conducive to learning, I have participated in numerous voluntary teach-
ing workshops. The workshops covered topics such as teaching international students and
methods to encourage in-class participation. To prevent anyone from feeling isolated, I
integrate different genders and cultures in examples and assessment questions. I also
encourage questions and use various methods, such as think-pair-share, to promote class-
room involvement. Finally, I make a conscious effort to learn every student’s name and
arrive early to classes to engage the students in small talk about their majors, campus
life, and the news. I have found that starting a dialogue before class makes students
more comfortable asking questions and participating during the lecture and allows me to
adapt each course to the students’ interests.

One way that I apply my constant engagement philosophy to class resources and
materials is through the use of guided notes. Guided notes are made available to students
before class and outline the upcoming lecture, leaving space for students to complete
missing information. These notes serve as a compromise between typical chalk-and-talk
lectures which often leave students scribbling notes without processing the information,
and PowerPoint lectures that can sometimes lack focused involvement. Furthermore, the
guided notes give students an outline of the class material upon which they can build
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a comprehensive reference and study guide for exams. Within these notes, I present
both graphical and algebraic approaches to mathematical problems to assist students
with different learning styles master the class material. I also frequently utilize these
notes to incorporate my own research expertise into lectures, using both seminal and
working papers to motivate important topics and policy debates as well as to highlight
various analytical and critical thinking skills that students can use to address questions
and solve problems beyond the field of economics. Such real world applications highlight
the importance of economics and help students create an intellectual curiosity about how
the world works.

Another hallmark of my pedagogical style is the use of practice problems and in-
class activities following every major concept. While homework and exams are important
tools for assessing a student’s knowledge, I make it a priority to identify where students are
struggling early on, before the material (and their confusion) compounds. These exercises
typically involve working in pairs or small groups to complete a game or activity and allow
students to take a “break” from lecture and work together to check their understanding.
The lecture break also provides a low-pressure environment for students to ask one-on-
one questions and provides me with feedback on how well the students comprehend the
material. I have found that students appreciate these collaborative and active lecture
breaks, and the quick feedback helps me set an appropriate pace for the course.

Related to my commitment to student engagement, I am also passionate about
staying current on new teaching methods that could enhance my effectiveness and phi-
losophy. I have attended multiple economics teaching seminars featuring guest lecturers
discussing the newest and most innovative teaching trends in the field, including, how
to use technology in the classroom to connect with the post-millennial generation, and
strategies for teaching large principles of economics classes. Aside from the workshops
mentioned previously, I have also attended voluntary workshops on drafting syllabi and
constructing lesson plans. Such workshops have taught me that clear expectations help
students prepare and thrive. As such, for each course I prepare a comprehensive syllabus
which highlights both my expectations of the students as well as what they can expect
of me. Each of my syllabi also includes a diversity statement which acknowledges that
students represent a variety of individual beliefs, backgrounds, and experiences, and em-
phasizes the importance of mutual respect. Furthermore, each lecture has a clear learning
objective and at least one assignment to evaluate students on that learning objective.

In addition to teaching both Introduction to Microeconomics and Macroeconomics,
I would be especially interested in teaching and designing courses in public economics, ur-
ban economics, and economic history at both the undergraduate and graduate level. I am
also well equipped to teach Intermediate Microeconomics, Intermediate Macroeconomics,
undergraduate econometrics, and mathematics for economists.
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